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Ministerial Foreword

Introduction

1  What is your name?

Name:

Julie Robinson

2  What is your email address?

Email:

julie.robinson@isc.co.uk

3  What is your organisation?

Organisation:

Independent Schools Council

4  Which of these categories best describes your role?

Categories:

Representative organisation - school leaders

5  Would you like us to keep your responses confidential?

No

Reason for confidentiality:

Current system: statutory assessment in key stages 1 and 2

Preparing children to succeed at school

6  The EYFSP measures a child’s development against the ELGs set out in the EYFS statutory framework. Should the profile be improved

to better assess a child’s knowledge, skill, understanding and level of development at the end of the early years? If so, please describe

which elements could be added, removed or modified.

Please write your response in this box.:

The challenge with a progress measure system such as the EYFSP is that it is dependent on the concept that one can establish with some certainty what a child

can or cannot do at a given point, reduce this to a score, and use that score as a point of comparison. In the EYFS, children demonstrate what they can do

through play in diverse and imaginative ways. The EYFS Profile should not become distorted in an attempt to use it as a baseline tool. A baseline assessment,

whether by test or observations and thereby formative, will be influenced by a range of contextual factors; the proposal must have demonstrable and proportional

benefits for all children and be a reliable predictor of future attainment. Changes should only be made to take the EYFSP if there is clear evidence that this will

improve the quality of the information collected. This factor is crucial as the labelling of children at such a young age could become self-fulfilling.

Consideration should be given to a greater focus on supporting children’s transition from Reception to Year 1. The focus on Prime Areas, Literacy and

Mathematics is narrow and may not be good predictors of later success, whereas the Characteristic of Learning may be helpful in supporting children’s progress.

The EYFSP needs to be adaptive and recognise that children have different development pathways.

Any problems relating to baseline assessment will remain whenever the baseline is administered, whether at the beginning of Nursery, Reception or at the end of

Reception.

Another view is that the elements need to slim down as there are too many and very burdensome for teachers. A suggestion is that they could be joined together

the PSE, Expressive Arts and Design.

7  The EYFSP currently provides an assessment as to whether a child is ‘emerging, expecting or exceeding’ the level of development in

each ELG. Is this categorisation the right approach? Is it the right approach for children with SEND?

Please write your response in this box.: 

The categorisation is only as good as the practitioners’ ability to make informed judgements using a broad range of triangulated evidence, and should not merely 

be used as a checklist of isolated skills. Subjective interpretation of the ELG definitions may affect the validity, reliability and comparability of the scored 

outcomes, and definitions of the ELG may need to be tighter. Children with SEND may not reach the ELG and therefore it is not inclusive. The ‘bands’ are very



wide and should be modified to account for the variable of children’s attainment at the end of Reception, including children with SEND. An adaptive form of

formative assessment is preferred; one that meets the needs of all children and acknowledges the relevance of a growth mindset approach to learning.

Early years foundation stage profile: workload

8  What steps could we take to reduce the workload and time burden on those involved in administering the EYFSP?

Please write your response in this box.:

Simplifying the burden of assessment will help. The recent growth in demands for accountability through data driven methods does little to serve practitioners,

pupils or parents. Children have complex human developmental needs and practitioners should be allowed to form their judgements based on observation and

skilled understanding of cognitive, emotional and physical development.

Fewer elements would also make it more manageable.

Early years foundation stage profile: moderation

9  How could we improve the consistency and effectiveness of the EYFSP moderation process whilst reducing burdens?

Please write your response in this box.:

Focus on fewer outcomes, but outcomes that are pertinent to the holistic development of the child, and recognise that development rates vary.

If there were fewer elements, it would also be much quicker to check and moderate judgements.

The best starting point for measuring progress in primary school

10  Any form of progress measure requires a starting point. Do you agree that it is best to move to a baseline assessment in reception to

cover the time a child is in primary school (reception to key stage 2)? If you agree, then please tell us what you think the key

characteristics of a baseline assessment in reception should be. If you do not agree, then please explain why.

Please write your response in this box.:

The school starting age would seem to be a reasonable point for baseline assessment IF the assessment characteristics are broad and focus on holistic

developmental observations.

We do not support the concept of progress measures based on any form of narrow baseline. Progress should be based on an array of measures of which

assessment data may form a part, a snapshot of attainment with practitioners able to provide a narrative context to anomalies in the data. It is essential that any

baseline assessment fully and accurately captures the ‘starting point’ and therefore the timing of the assessment is important. Many schools have a Nursery and

some take 2 year-olds, therefore the children’s starting point may be in Nursery - there seems to be no provision for this in the proposal. Schools may design and

administer their own baseline assessments which meet the needs of the children in their school context.

One member school agreed with checking progress from Reception to Year 6 because it’s a much better judgement, rather than from Year 2. However, the

testing arrangements for Reception need to be very robust to ensure consistency. They suggested a test relating only to reading, writing and maths

11  If we were to introduce a reception baseline, at what point in the reception year do you think it should be administered? In particular,

we are interested in the impact on schools, pupils and teaching of administering the assessment at different times.

Please write your response in this box.:

Within the first term of starting school.

One member school suggested that the test takes place within the first 6 weeks at the start of the academic year. This would be realistic timescale as these

children will also need to settle into their new school.

12  Our view is that it would be difficult to change key stage 1 assessment in order that it could be used as the baseline for progress in the

long term. If you disagree, what could be done to improve the key stage 1 assessments so that they would be sufficiently detailed, and

trusted as a fair and robust baseline?

Please write your response in this box.:

We would prefer the situation explained in the previous question.

The best starting point for measuring progress in primary school: interim years

13  If we were to introduce a new reception baseline measure, do you agree that we should continue to use key stage 1 teacher

assessment data as the baseline for measuring progress in the interim years before a new measure was in place? If you disagree, what do

you think we should use as the baseline instead?

Please write your response in this box.: 

Teaching and learning approaches and content in KS1 is not appropriate for all children aged 5 and younger. The purpose of the EYFSP is to provide a summary 

of each child’s development at the end of EYFS to inform the transition to Year 1, and provide a baseline assessment for accountability. Practitioners observe and 

assess children formatively throughout their time in the foundation stage and this process is integral to the cycle of assessment for learning and personalised



learning. The EYFSP, if administered, should be quick and easy to administer with best-fit judgements - it is merely a snapshot of the child’s attainment at a given

time. KS1 success criteria may not be appropriate benchmarks as a baseline assessment for younger children.

The role of key stage 1 statutory assessments

14  If a baseline assessment is introduced in reception, in the longer term, would you favour removing the statutory requirement for

all-through primary schools to administer assessments at the end of key stage 1?

Please write your response in this box.:

We do not support the concept of progress measures based on any form of narrow baseline. Progress should be based on an array of measures of which

assessment data may form a part, a snapshot of attainment with practitioners able to provide a narrative context to anomalies in the data. It is essential that any

baseline assessment fully and accurately captures the ‘starting point’ and therefore the timing of the assessment is important. Many schools have a Nursery and

some take 2 year-olds, therefore the children’s starting point may be in Nursery - there seems to be no provision for this in the proposal. Schools may design and

administer their own baseline assessments which meet the needs of the children in their school context.

One member school takes the view that assessments should remain at KS1 in order to act as a benchmark check, before entering KS2.

Monitoring national standards at key stage 1

Measuring progress in different types of school

15  If we were to introduce a reception baseline to enable the creation of reception to key stage 2 progress measures for all-through

primaries, what would be the most effective accountability arrangements for infant, middle and junior schools’ progress measures?

Please write your response in this box.:

Data need to be contextualised and incorporate a holistic assessment of the child, and not only be an over-simplification of information converted into a single

combined score.

The validity of the tests in terms of the correlation between test scores at Reception and KS2 must be assured for conclusions to be drawn regarding pupils’

progress. If the EYFS assesses through observations and in KS2 results are derived from formal written test papers, variable factors will affect the validity of

comparisons. Even if validity can be assured, it is a long-term method of achieving school accountability within which there will be changes to systems and

cohorts - it is therefore a misconceived attempt to measure progress.

A proportionate assessment system

16  Do you think that the department should remove the statutory obligation to carry out teacher assessment in English reading and

mathematics at key stage 2, when only test data is used in performance measures?

Yes

Please write your response in this box.:

Yes, to reduce workload, but we would prefer statutory teacher assessment over statutory test data as performance measures.

Key stage 1 English grammar, punctuation and spelling test

17  Do you agree that the key stage 1 English grammar, punctuation and spelling test should remain non-statutory beyond the 2016 to 2017

academic year, with test papers available for teachers to use as they see fit?

Yes

Please write your response in this box.:

Multiplication tables check

18  At what point in key stage 2 do you think the multiplication tables check should be administered? Please explain the basis for your

views.

During year 5

Please write your response in this box.:

One member school takes the view that it should be during Year 5, then further catch up can be provided to pupils in their final year of primary education.

A member association deemed this to be a poor question which could not be answered because the expectation should be that all schools do regular

multiplication tables checks and it should be for the schools to determine the best timings according to the needs of the school and its pupils.

19  How can we ensure that the multiplication tables check is implemented in a way that balances burdens on schools with benefit to

pupils?



Please write your response in this box.:

Schools should be accountable for the implementation of checks via their Maths strategy/Development Plans that is open to scrutiny from parents, governors and

the inspectorate.

One member school takes the view that online tests should be used.

Reducing burdens within the primary assessment system

20  Are there additional ways, in the context of the proposed statutory assessments, that the administration of statutory assessments in

primary schools could be improved to reduce burdens?

Please write your response in this box.:

No matter how the data is collected and however it is analysed, it should have one overriding function: to promote learning and the pupils’ well-being. Summative

testing should be quick and easy to administer, adaptive and child-friendly, create results that inform interventions, aid benchmarking and personalised learning,

and assist with success criteria for target setting.

Improving end-of-key stage statutory teacher assessment

21  Do you agree that the statutory assessment of writing should afford teachers greater flexibility in determining a pupil’s overall standard

of attainment than is currently the case? Please give reasons for your answer.

Not Answered

Please write your response in this box.:

Supporting and strengthening the assessment of English writing

22  Please give details of any robust alternative approaches to the assessment of English writing, which the Department for Education

should explore.

Please write your response in this box.:

Alternative approaches to moderation

23  Please give details of any effective models of moderation or standardisation of teacher assessment that the Department for Education

should explore.

Please write your response in this box.:

Equalities

24  Do you think that any of our proposals could have a disproportionate impact, positive or negative, on specific students, in particular

those with 'relevant protected characteristics' (including disability, gender, race and religion or belief)? Please provide evidence to support

your response.

Please write your response in this box.:

The proposal engages, explicitly or not, in the business of predicting outcomes. Baseline, if used in this way, has the potential to become a self-fulfilling prophecy,

based potentially on unreliable data. It is important that our assessment system can assess the progress and attainment of children of all abilities and aptitudes.

Assessment has profound influence on the motivation and self-esteem of pupils, which are critical influences on learning and mental health. Assessment is only

useful if it helps pupils understand how to improve and supports their development.

25  How could any adverse impact be reduced and are there any ways we could better advance equality of opportunity? Please provide

evidence to support your response.

Please write your response in this box.:

Equality is about altering and adapting the approaches to teaching and learning according to the needs of the pupils. EAL pupils have widely different profiles and

require a supportive assessment framework that is adaptive.
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